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The present state of reaacing achlevement, as lndicated in
recent reporis and surveys at the national level, I3 not en-
couracing. The problem siems to stem from the guallty of com-
merclial reading programs which consist of workbooks, tests, and
basal readers that have dominated the field of reading for
vears. Malor challenges to the basal reading approach conttinue
{Bader, Veatch, Eldredge, 1987).

One such chatllenge teo the basal reading approach ls a lit-
erature-based reading curriculum. In this regard, there is con-
slderable research evidence to suggest: (¢a) that literature has
a pogitive effect both on reading achievement and attlitude to-
ward reading; and (b? that the use of a lliterature-based program
ls an effective alternative to the traditional basal reading
approach.

Culllnan (19873 found that students who were exposed to
literature developed rich language because communication was
subgsequentiy modeied on words and phirases assimilated from
iiterature. She noted that most chlidren know the stories they
like, have a “"sense of story." Understanding story structure
enables them to take a more active lnterest In literature used
ln -ne classroom. Of import as well 18 a teacher’s enthusiasm

about llterature, a factor that is contagious. Exposure to 1it-
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erature, therefore, have take many dlfferent sources.

Simitariy, Janet Hickman (Frith & Roser, i983), argues
that teachers who show an interegt ln books usually talk about
pooks they like. Thls in turn helps children become interested
In them. Unfortunately however, the "skill load® imposed on
teachers, cften relegates good literature to use only in the
time that lg left after the basal reader has been “covered,®
despite the latter s containing very little text of high
il1terary guality.

DeLapp (Hickman & Culliman, 1989, p. 222) jdentlfled the

essential features of an effective lijterature-based program:

i. Children are read to on a dailly basis.

2. Children have time to read books of their own
+hoosing.

3. Childrer ciscuss and reflect upon the books they
read.

4. Children respond to books through writing, arct,

drama, music., and talk.
S. Children write on torics of their own choosing.
6. Chlidren share their reading, writing, and art
products with the entire class.
7. Children use a variety of good books as an
essential part of any theme or unit of study
8. The dally schedutle Is flexible.

Cne agpect of a llterature-based program 1= the shared
book experience. Conslderable research evidence exists which
supports the theory that youna chitdren can learn to read
naturally through a language arts program based on shared book
experiences. In the process, young children learn to read as
they interact with predictable literature, Big Books.

It g the purpose of this paper, therefore, tc examine the

current literature on the use of llterature-based reading in-



struction in the primary arade clasorcom with partisular em-
Phasie on the shared book experience, one strategy used in this
appreach. Implicatlions for the classroom are discussed and

shared readling strategies are presented.

Xenneth Goodman (1986, p. 368> stated: “The gap between
the best knowledge In reading Instruction and that represented
in basal readers 1s actually wldening.® Numerous research
studlies support this view, that the wealth of contemporary
children‘s llterature in unabridged form, must be content for
reading instruction. One such report was conducted by MacGlashan
(1989) who reviewed research which supported the implementation
of ilterature—-based programs in the teachling of language arts.
She suggested that educators should expose children to worth-
while ilterature In order to motivate them to want to read and
te give them practice In the whole act of reading.

Manly €1988)> examined the following: (al the effects of
traditional reading programs on children’s attitudes toward
reading instruction, and (b} the Influence chlildren‘s tlteraturs
might have on gsuch attlitudes. She compiled 60 annoctations of
books and articles. This research efficaclously documented the
need for the Implementation o chlildren‘s titerature in the
elementary curriculum. Further,. he concluded that the ex-

cluzive ugse of the basal reader for reading instruction ig a
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narrow approach and does not lead to healthy attltudes toward
reading.

Iin a glmilar article, Susan Partridge (1989, p.1) stated:
*The practice of using basal readers as the maln source of
reading instruction has becoine a controversial lssue in recent
vyears." Several negative aspects regarding basal reading
instructlion were noted which included the following: <(a? a
focus on isolated skill development or abstract parts of the
reading procegs, (b} a faliure to recognize individual learning
stylies, and (c? a fallure to emphasize reading for pleasure

Partiridge recommended the following strategies for im-
proved reading instruction: (a) using real books by real
authers, (b} adapting teacher trailning te current knowliedge on
how children learn best, and (¢) changing the current assessment
of readling competence. Likewise, French and Elford (1986 noted
that children’s literature should have an integral place in the
cezading pregram. They contend that literature transcends the
offering of the basal and establlishes the connectlon of what
real readlng ls all about.

Eldredge and Butterfield (1986) conducted a contreollied
study lnveolving 1,149 gecond graders in 50 classrooms. In this
study, the traditional basal reading approach was compared to
five other experimental! approaches to reading instruction, two
of which ugsed vartatlions of a literature-based program. In the
treatment, the first group, homogenecusly grouped, used a basal

ceader with a speclal decoding program. The second aroup, het-
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erogeneoualy arouped, uzed a basgal reading approach. The thicd

roup, heterogeneocusly grouped, used a basal reader and a
gpecial decoding program. The fourth group was placed on a lit-
erature-anly proaram. The flfth group used a !iterature pro-
gram and was gliven speclial decoding instruction. A phonics test
desianed and vallidated by Eldredge, the Gales

ing Tegst., and a Rlgtorial

coltect data.

2, were used to

The analysis of data revealed that 14 of 20 sianiflcant
differences among the instructiona! methods favored the tit-
erature apprecach used In conjunction with a series - special
decoding iessons. They concluded that using llterature to teach
reading had a positive effect upon students’ achievements and
attlitudes, much greater than that of the traditional methods
used in this study. Heterogeneous grouplng and speclal decoding
instruction were positive factors as well. The reading atti-
tudes of the children in the basal programs decreased, in-
dicating that materials do have an lmpact on the achievement and
attitude of the reader.

Apdergon, (1985} summarlized the research recommendations

of the Commission of Reading, noted in Becomin

Readers. These Include the followlng: (a) parents were urged
to read to their children; (b} teachers were advised to spend
more time on comprehension and less on skliis; (¢) students were
advised to do more independent reading and writing and fewer

workbook asgslgnments; (d’> basal readers should be uparaded and



suppliemented with titerature; (e) schools should maintain
welli-stocked and well-staffed llbraries; (£ schools must foster
a love of reading: and (g. schools should cultivate an atmos-
phere that supportis reading by exposing chlidren to good lit-
erature.

Analogousliy, Lehman and Crook (1989} noted that beoth
effective schools’ research and reading research support the
view that more time in school should be devoted to reading 1it-
ecature. In mout basal programs, too much emphasis ig placed on
the mechanics of reading. Poor readers often are more concecrned
with decoding rather than with comprehension. Chlldren s lliter-
ature, on the other hand, helps focus students’ attentlon on
comprehension, exroses them to the best written language, maxi-
mlzes learning time, nurtures lifelong readers, and provides
both pieasure and learning.

Much has been written in support of the use of literature
in language arts instruction (Heald-Taylor, 1987a). Predictable
tlterature, Heald-Taylor found, wasg particularly effective with
beginnlng readers and siow learners. Similarly, Bridge. Wino-
grad, and Haley <(1983) investlgated the effectiveneas of usling
predictable matertals for beginning reading lnstruction for sliow
learners. Sight word recegnition and attlitude toward reading
were compared in the experlmental group and in the control group
of students. The flndlnas revealed that children using pre-
dictable books were able to develop a sight vocabulary, which

after repeated readings of the game books, could be transferced



to other works. The study algo shuwed that children who u@e
predictable materialg rely more on context clues in thelr
reading than do those who use coaventionai basal reading.
“Reading and Weiting ought to be ope of the most Joyful
and succeasful of human undertaklngs,® noted Holdaway (1979,
p.1?. a leading proponent of the shared book experience. In

ac¥,., this auther, documents the

effectiveness of the shared book experience, a technique that
provides a learning environment that 18 trusting, secure,
exclting, and free from both competition and c¢riticism. He
Investigated a llterature-based developmental readling program
known ag a Shared Book Experience (Tunnell & Jacobs, 1989). In
this study no grade level materlals were used; instead, all word
solving skllls were taught In context durlng the shared book
experlence. The experimental group scored equal to or superior
Lo other experimental and control groups on a number of mea-
sureg, including Marie Clay’s Dlagnostic Survey. As a result of
thig research, which convinclingly demonstrated the effectlive-
ness of developmental programs such as the Shared Book Ex-
perience, these programs prolliferate.

The Chlo Reading Recovery Program, a program of early in-
tervention that was targeted ac¢ high risk beglnning readers, is
an Amerlican version of New Zealand’s Reading Recovery program.
After 30 or 40 hourg of Instruction, 90 percent of the students
whose pretest scores were In the lowest 20 percent of thelr

clasg caught up to the average of thelr class or above. Gains



8
were maintained and when compared to control groups, the Readlng
Recovery studentis not only made greater galns than the other
high risk students who recetved ne help, but they also made
agreater galns than the students who needed no help (Plnnetll,
19863 .

Combs (1987) conducted a study which focused on: (a?
kindergarteners’ respongses to traditional reading imnstruction,
and (b} modeled read-aloud strategles. The traditicnal approach
emphagsized enloyment; the modeled approach focused on enloyment
while the teacher modeled aspects of the reading process, a
modification of Holdaway‘s (1979) Shared Book Experience. Sub-
Jects showed sianificant differences in comprehension in the
modeled approach: 94 percent after the meodeled approach and 64
percent after the traditional approach. The study suggests that
gstudents of varying abllity levels, glven the opportunity to
experience reading ag a visual and thought process, take a more
active Interest In thelir own learning. Students were more
enthusliastic about the books that had been modeled to them,
their retellings, and their rereading than were students in the
tracditional readling group.

A study lmpiementing & llterature-based approach, lncoc-
porating interactlive, whole class techniques with first graders
was conducted by Trachenrburg and Ferruga (1989). The book Cor-
durey by Don Freeman was read and reread, student s renditions
of plcture reading were audio-taped, and a transcclipt of the

child’s plcture reading was made from the tweo most fluent rendi-



tione of the taped story. Pre and posttests (Comprehengive
Teats of Basle Skille) provided convincing evidence of the
succeds of this strategy. It was concluded that the collabu-
ration ag authors of a shared book lmproves chlldren’s ceadineg
and thelr self-concept.

Blyden (1988) lnvestigated the experiences of teachers in
a school for multihandicapped children that initlated a Story
keading Program using total communication and Holdaway’s *Shared
Book Experience® to improve students’ language and reading
gkilis. The findings were: (a) that there was an lncrease in
children’s attention gtlils, (b} there was lmprovement ln
recepllive and expresslive language use, (¢) greater soclal
Interaction with peers and teachers, and (d? better reading
pecformance. It was concluded that teachers could alter student
behavior, foster language orowth, and motlivate poor and non-
readers through the use of quallty literature, that was shared
between teacher and studente and between studeris and students.

Blg Books for Beginning Readers (1985, an exemplary
program that wag successfully implemented in 1984 at the Bell
Gardeng Elementary School in Bell Gardens, Callfernia, was based
on Don Holdaway’s ®Share! Book Experlence® concept. Bell
CGardens Elementary School ls located in an economically de-
pressed area. Achievement data showed low reading levels for
first and second grade students and needs assessment data re-
vealed that teachers felt there were problems with the basal

reading approach as used In thelr school. Two malor concerns
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were: (a? Teacherg. ag well as thelr students, reported
frustration in using a total basal readlng approach; and (b
Students needed more oral language development.

To remedy the problems targeted by Bell darden’s
teachers., relevant research gstudies regarding reading were
reviewed and classcoom aobservations of reading instruction were
made. After this was completed. It was concluded that the use
of the program, “"Blg Books for Begianing Readers,” would resgolve
this probliem. In this program, oversized "Blig Beooks® were used
gc that all students might see the words and follow the teacher
who peinted to words during the reading. The teacher encouraged
students tc read along or te reclte the often-repeated refrain
that is typical of predictabiie books.

httemptls were made to recreate the "lap method" of
readlng gince many of Bel! Garden’s students had never had the
experience of having been read to at home. The "Blg Books®
program allowed the students the repetition of a favorite story
which they had not recelved at home. Reading was done In a
relaxed, non-threatening manner. Approximately, two weeks were
gpent on a gstory as opposed to the traditional method of teach-
ing reading, in which stidents see a story only once or twice.

Trade books, smalle: versions of the Blg Book, were read
in pairs. Audlo tapes were avallable for those students who
choge to follow along with them. Some of these teacher-made
tapes directed students to echo-read pages and then to read the

entire bock aloud. Parents were involved in the program as
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well. They aeolsted by making “Big Books® and reading with
their children at home

Children were also encouraged to write their own books
and storles related to the "Blg Book! theme. Skilis were
introduced only after the children were fam!liar with the story.
Then they were gliven sentence strips and sight words to match to
the story text or to reconstruct the story, line by llne.

An Informal evajuation of this program was made at the
end of the first year. Students” ¢lasscoom behaviors were
obgerved and "Blg Boock® lessons were compared with tradltional
basal reading methods. The results were the fol!. «lng: Cal
Students using “Blg Books® were enthuslastlic about readlng and
were very eager to learn: (b Non-readers felt a sense of
accompl ishment and had great pride in their abllilty to read the
"Big Books®; (¢) Students used picture clues more accurately
than they did with basal reading storles; (d) Words of high
interest were retalned, elthouch some were very difficult; <e)
Buring sustalned sllent reading time, the trade book coples of
“Blg Books" were picked most of the time.

Gall Heald Tayior (1987b, p. 656-657) alsc advocated
using shared reading procedures in the primary ¢lasaroom. She
ligted the following elements of a shared reading program:

i. Teachers in concert with students chooce quallty
literature.

Teachers read many !lterature selections to the
chlidrer each day.

Teachers and children rewrite the !iterature into big
books.

Studentg and chilldren read the stories together.
The youngsters are encouraged to respond to the

o
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selections through various intecpretative follow-up
activitles and dliscussion.

n conclusion, she recommends that teachers of yvyoung children
cshould develop skitiag |4 the followling areas: <(a) using the
read-aloud process, (b)) making blg books, (c? ouiding a shared

readlng session, and {(d) developling interpretive activities to

use in a baltlanced language arts program.

SURMAcy

Recent research has demonstrated the effectiveness of us-
ing a llterature-based appreach te teaching reading. The major-
ity of studies which compared the literature-based approach to
the basal reading method ceoncluded that the literature-baged
approach produced higher reading achtevement and fostered more
pogitive attitudes toward reading. Chlidren of ail abllity
tevels, given the opportunity to experlence reading as a visual
and thouht process, take a mere active rele in their own
iearning.

While the literature-based readling programe were found to
be especiaily beneficial for beginning readers and high risk
learners, these programs are effective for average and above-
average students as well. There i3 considerable evidence to
support the assumption that the 1iiterature-based approach to
teaching reading is a highly successful alternative to reading
instruction. Students not only learn to read, but they also

develop a love for reading, and become l1lfe-long readers through

13
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this process. There 12 considerable regearch evidenge o

cuppoert the use of a shared book experience as well.

imellcationg

Althoush malor changes in how schools help chlidren grow
in literacy skllle need to be made., a movement toward llter-
ature-baged learning is takling place. Books and |iterature are
taking center stage ag teachers move toward more child-cen-
tered, whollstic classrooms. Teachers, supported by an abun-
dance of research to corroborate this change, can confidently
infugse llterature-bpased reading strategies in the curriculiwa.

For example, David Cooper (1990, p. 40> stated: “Long
and short term research shows that students in |lterature-based
classrcoms demonstrate above-average comprehension as well as
strong reading skiiie.” He belleves that the key to success is
quality llterature.

Most teachers are required to use a basal reading serles.

It Is encouraging that today’s must competitive basal programs
make ugse of a variely of good children’s tlterature (Green!aw,
i990>. One such 1iterature~-based, whole language criented

serieg ls lperegsiong, published by Helt, Rinehart, and
Winston. Other publlishers offer Blg Book kKits which include

enlarged verslions of predictable llterature in unabridgec form,

trade kookg of the same story, and read-along tapes.

One kit, Bex in the Cias m, Provides num-

S SAEN

erous strategies for shared reading. This program was designed
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tc make learning to read a pleasurable experience. The under-
lving phllosophy of this material ls that children learn to read
by reading, an approach which has proven to be highly Successful
in New Zealand and in some cliasscoonid in the Unlted States as
well. The implementation of the sStrategles gpellied out In thege
phases allow teachers to select valuable literature to teach
reading. Strategies and skllls are taught, but not in the
lsciated manner in which they are taught in most basal reading
programs. Because many teachers are required to use « basal

readling serlieg, kits such as The

enable teachers to use literature ag a means of extending and

transcending basal reading. The following teaching strateglies
are recommended for shared reading experiences in the primary

claasroom:

Phage {. Read a story. The teacher readg a story

to the whole clags or a group, show ng detight in both
the story line and the language. The story may be a
new one or an cold favorite. It ls bect to use an en-
larged copy so that every chlld can gsee both the text
and the plctures. The teacher ugses a puinter gso that
the children can see exactly what he or she i3 read-
Ilng. In this way the strateglies of readling are demon-
strated within a meaningful context. The teacker may
then brilefly question children about the story. This
should be done In a relaxed, unpressured manner, glv-
ing time for spontaneous reactions and comments.
Finally the teacher invites the chlidren to Joln in a
catchy refrain, a chant, or a repeated phrase. The
exphasis is on reading for meanling and enjoyment. The
model get by the teacher is vital.

Phagse 2. Read it again. After a day or two, the
chlldren are asked if they would like to hear an old
favorite. The teacher then reads the story chosen by
the children. Often the same story is read again and
again. During the subsequent readings, there are
opportunities for doing many things: (i) involving
ch'’'ldren naturally in anticlpating both meanling and

15
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vocabulary and in decoding some words in the text: (23
errorieds repetition and reinforcement which breeds

auccess and bulld confidences (I increased partic-
ipation as the children be come more familiar with
the story and thus more confident: <(4) cloze activi-
ties vhich ilnvelve the children In predicting and
probiem-solving. The teacher can ugse flaps to cover a
word, pause briefly, or use a masking device to focus
attention on words or important letter clues. It is
very important to take advantage of the teachable
moment rather than stick rigldly to a preconceived
lesson plan. Strategles and sklilils should be taught
at the crucial moment of need--when they are clearly
meaningful to the chiid.

Phase 3. Independent reading. In this phase the
¢hild reads and rereads the storles !ntiroduced durlng
shared reading. The child chooses favorite books and
reads them at his or her own pace during the many
scheol hours made avallable for deing so.

The technique of using literature as a basis of reading
instruction hag proven to be successful iln terms of measures of
achievement and attltude. Research evidence supports the theory
that literature-based classroome create an environment that
makes sklll learning easler and more natural for all students.

Gail Heald-Taylor (1987b, p.656) stated that: *Litera-
ture iIs essential In any language arts program because 1t models
the richest of language, sparks the imaglination of the readers,
introduces students to descriptive language and a sense of
story. and Intrinsically motivates them to read and write.”
Similarly, Morrow (1989) referred to children‘s lliterature as
one of the most important instructional materials used to

develop llteracy and lifelong reading hablts.
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In literature-based pregram, such as the Shared Reading
Experience, the secret of success is creating the right learning
environment, one in which a natural intimacy between teacher and
chlldren developg and one in which reading lo pleasurable and
meaningful. Research evidence convincingly supports literature-

based programs to develop eariy llteracy.
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